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Introduction 
 

The purpose of this report is to provide centres with an overview of the performance of 
this paper. This was the second sitting of WEN04 for IAL English Language and only had 

a small entry.  
 
This paper offers a choice of four topic areas focusing on global language, child 

language, language and power and language and technology. The pre-release material 
was available to centres via the Pearson website in September 2017, enabling 

candidates time to research their chosen sub topic in preparation for the exam on 23rd 
January.  
 

The sub-topics for the January series were: 
 

1. Indian English 
2. writing frames 
3. financial institutions 

4. public address systems. 
 

The paper addresses four of the Assessment Objectives: AO1, AO2, AO3 and AO4. All 
candidates appeared to be able to manage their time effectively across the paper 

ensuring that they answered both questions fully. Section A (questions 1 – 4) is marked 
out of 20 and Section B (questions 5 – 8) is marked out of 30. The time spent and 
length of response for Section B should be longer than Section A as reflected in a higher 

number of marks and the requirement to include research completed by the candidate 
within their response.  

 
Only three of the four topic areas were chosen in this series with child language being 
the most popular and Indian English and the language of financial institutions second 

and third in popularity. The language of technology was not attempted by any candidate. 
A range of responses were seen across the three topics, a number of which were 

extremely well written and warranted marks within a level 5. The paper appeared to 
have performed well with no queries raised by centres.  
 

Section A. 
 

In Q1, the candidates were asked to analyse a transcript of an interview between an 
Indian actor and the host of a television show. Candidates were required to focus on 
language frameworks, the context behind the interview and to introduce relevant 

theories and concepts to explore the language of Indian speakers of English.   
 

Candidates achieving marks at the lower levels for Q1 generally resorted to a descriptive 
approach when exploring the transcript and the examples that were selected were 
unassimilated and at times paraphrased. ‘the speakers are talking about superheroes 
and use the names of the characters’. Terminology was infrequently or incorrectly 
applied to the data and when used, was purely for feature-spotting purposes. There was 

also a lack of references made to phonology and pronunciation and a couple of 
responses discussed how the transcript lacked punctuation. It is recommended that 
centres cover the rubric of transcript writing with their students in preparation for the 

summer series.  
 

Despite the limited number of responses for Q1, the overall quality at the top end was 
good, with a couple of candidates achieving marks within a level 4. Engagement with the 
data was sustained, with the use of appropriate register, style and accurate terminology. 

It appears that centres had taken note of the PE comments from the summer 2017 
series when preparing their students for this exam as more candidates had used the 

language framework appropriately when analysing the data in Q1. To maintain 



responses at an A grade, there would need to be very few if any lapses in clarity and 
transitioning between points made and close exemplification and scrutiny of a wide 

range of data would be expected. There were occasions when candidates discussing 
phonology slipped into identifying features rather than exploring how they reflected 

English spoken in India. 
 
Example response – mark awarded 15/20 

 

 
 



 

 
 



 

 
 



 

 
 

 
   

 
 
 

 
 

The response shows a sustained and secure understanding of the language within the 
transcript and how the speakers present various characteristics of Indian English. 
Terminology is accurate and well-integrated: ‘phonetic’, ‘micropauses’, ‘morphology’. 
The candidate evaluates the construction of meaning within the data and supports 
points with a range of examples. Similarities and differences between the two 

speakers are discussed and the candidate poses their own opinion. 



 
In Q2, candidates were required to analyse two writing frames completed by a 7-year-

old child at school. The purpose of the writing frames was to aid the student in planning 
and then reflecting on making a fruit smoothie. The two frames were completed a day 

apart. Candidates answering Q2 were expected to use the language framework to 
consider the features of the two writing frames; the methods and language used by the 
child in their completion and the way the frames allowed interactions with the teacher. 

The candidate was expected to underpin their response with contextual, theoretical and 
conceptual discussion.  

 
Weaker responses for Q2 tended to retell what a writing frame looked like and what it 
was used for within a school. There was very little exploration of the data or discussion 

of the way that language and structure was used by the child in their completion of the 
two writing frames. Some mention was made to theoretical perspectives; however, this 

was not generally applied to the data, featuring more as a bolt-on section. 
 
Higher level responses for Q2 were the strongest of all those attempted on the paper, 

with one candidate achieving full marks for their data analysis. This particular response 
was coherently written with succinct and appropriate examples effectively integrated 

throughout the analysis. There were detailed explanations of the impact writing frames 
have on students within school environments and how they have impacted on language 

development. The response also considered how features linked to theoretical concepts 
and these were used to develop and explore the data.   
 

Example response – marks awarded 20/20 
 

 



 
 

 

 
 

 



  
 
 

 



 
 
 

 
 

 
 
 

 
 

 
In Q3, candidates were required to analyse two webpages from HSBC. The question 
prompted candidates to consider how the data represented the language of financial 

institutions.  As with Q1 and 2, the task required candidates to show a clear 
understanding and application of relevant concepts and issues to the data; to explain the 

construction of meaning in the data and to make relevant links to contextual factors and 
language features, supporting their explanation with exemplification from the data.  
 

Responses at the lower end of the marks awarded gave a general overview of what 
financial organisations did and the different ways they use to engage with their 

customers. Many responses provided a general summary of the webpages, what they 
contained and how they targeted a student audience. There was very little use of 

terminology when features were identified and the comments were not always supported 
by exemplification from the text. Contextual exploration was also fairly general.  
 

Due to the small entry for the January series, there were no examples within the top 
levels. Responses at an A/B boundary should include a balanced discussion into the 

language of financial institutions and how they connect with their audiences through the 
use of syntactical, lexical and pragmatic features. Within the examples seen this series, 
a number of candidates had used the theories of Fairclough, Grice and Levison and 

Brown to explore the data, however for an A/B grade these need to be used to illuminate 
and challenge the data rather than act as bolt-on paragraphs.   

 
Example response – marks awarded 9/20 
 

The response opens with a secure and sustained overview of writing frames. Consideration is 
made to a wide range of language features and the response follows the framework 
systematically: discourse, grammar, lexis, graphology. Textual examples from the data are 
sustained and sophisticated. The terminology use is accurate and relevant to the points being 
made. There is an evaluative application of theoretical concepts used to examine the data. 

 



 
 
 
 



 

 
 
 

 
 
 



 
 
 
 

 
 

 
 
 

 
 

 
Section B  
 

Questions 5, 6 and 7 required the candidates to use their wider research to discuss the 
statements given in the question. Each question enabled the candidates to build an 

argument for or against the statement and to support their ideas with evidence and 
concepts from their wider research.  
 

Q5 posed the question: ‘Being able to speak English is often considered a status symbol 
in India’. Candidates needed to consider relevant language frameworks and levels and 

any relevant social, historical and cultural factors when answering this question. 
 

The response has a clear opening which discusses the context behind financial institutions and their 
need to ‘draw in customers’, although this is more of a recount rather than an exploration. There is 
mention made to the use of: formal language / banking terminology/ use of marketing 
strategies/sentence structures and their purpose and the use of numbers, although these are more 
feature spotting than a fully developed analysis of the language framework. There is a general 
understanding of the implied audience but there are no theory or concepts discussed and the 
response requires more depth of exploration to achieve a higher mark. 



Responses at the lower end of the marks generally retold the history of the colonisation 
of India by the British or the impact of Christianity and there was little if any discussion 

of the framework with supporting data, research or theoretical analysis. There was also a 
lack of argument presented in relation to the question. 

 
At the higher end there were a number of secure level 5 responses. In the previous 
series candidates had tended to retell everything they knew about the history of the 

country, whereas this series the historical and social context was used to explore the 
evolution of English within India. Candidates analysed the morphological nature of the 

language, the lexical choices made and phonological features that identified speakers of 
English in India. Consideration was made to coinage and the origins of words both within 
India and the British Isles. There was also more evidence of candidates establishing a 

discussion centred around the question posed.   
 

Example response – mark awarded 26/30 
 

 



 

 

 



 

 

 



 

 
 



 

 



 

 



 

 



 
 

 
 
 

 
 

 
 
 

 
 

 
 

Q6 posed the question: ‘Providing young children with writing frames can lay a 
foundation for literacy.’ Candidates needed to consider relevant language frameworks 
and levels and any relevant social, historical and cultural factors when answering this 

question. 
 

Responses at a level 1 or low level 2 generally made sweeping statements that were not 
supported by evidence of research or data from Section A. Theoretical perspectives were 
occasionally included but were not used to explore the data. There was very little 

evidence of own research or opinion based on the statement given in the question. 
 

For level 4 and 5 the responses seen included candidates’ own research within primary 
schools, together with their wider investigations. This accumulation of data enabled the 
candidates to support and challenge the data provided for Section A. Theoretical 

discussion was wide and ranging but not always used effectively to explore the language 
framework. It is recommended that centres encourage their students to use theory to 

explore and develop their discussions rather than including all they know about child 
language as bolt-on paragraphs that are unconnected to the topic. There was a far 
better attempt by candidates on Q6 to develop and maintain an argument/discussion. 

 
 

 
 
 

 
 

Despite the opening being heavily focused on history – East India Company / Christianity, the 
candidate does apply the language framework to discuss phonology – fricatives / consonants…. 
Reference is made to data in Section A and the candidate’s own research. Exploration is made to 
the origins of words – ‘Bollywood’ and coinage by English speakers of words from India: ‘Bungalow’. 
Discussion is sustained and developed, presenting the candidate’s own opinion. There is the 
establishment of a discussion centred around the question posed and this regularly links back to the 
question. At the end of the response the candidate considers how Indian English has ‘brought many 
advantages to the Indian community’. It does lack theory / concepts to pose alternative attitudes. 



    Example response – mark awarded 26/30 
 

 



 

 



 

 



 

 



 
 
 

 
 

 
 
 

 
Q7 posed the question: ‘The language of financial institutions can be unnecessarily 
complex and confusing.’ Candidates needed to consider relevant language frameworks 
and levels and any relevant social, historical and cultural factors when answering this 
question. 

 
Candidates writing at a level 1 to 2 for Q7 generally described what financial institutions 

did with limited discussion of language or structural features. Many candidates spent 
much of their response discussing how the language of financial institutions was 
complicated and difficult for the customer to understand or showed a limited 

understanding of who customers of banks were, assuming it was only the rich and 
upper/middle classes who used them.  

 

The candidate starts by exploring and challenging the statement made within the question. Data used to 

establish the candidate’s opinion/argument is effectively integrated and shows evidence of wider research. 
The candidate explores the purpose of writing frames and critically evaluates the theoretical concepts 
underpinning CDS: behaviourism, nativism… The response concludes by linking back to the question. 



Due to the small entry, there were no examples at a level 4 or 5. Responses at an A/B 
boundary should include a balanced discussion into the language of financial institutions 

and how they connect with their audiences through the use of syntactical, lexical and 
pragmatic features. Within the examples seen this series, a number of candidates had 

used the theories of Fairclough, Grice and Levison and Brown to explore the data, 
however for an A grade these need to be used to illuminate and challenge the data 
rather than act as bolt-on paragraphs.   

 
To achieve an A in Section B, responses need to reflect on the candidate’s wider 
research and to use this to explore how financial institutions use language to engage 
with their audience. There needs to be a critical examination of the contextual factors in 
relation to the language features, with the use of appropriate terminology and 

theoretical discussion. 
 
 
Paper Summary 
 

Based on their performance on this paper, I would like to offer the following advice to 
candidates. 

 
Candidates need to:  

 
 ensure they understand the key features of a transcript 

  

 adopt an appropriate formal register and style when writing a critical essay 

  

 understand the importance of covering the language framework when analysing the data 

in all questions. To ensure they support their discussion with appropriate theories, 

concepts and contextual features 

  

 avoid feature spotting by always relating back to the language features 

  

 create a discussion/debate for Section B, giving their own opinion in response to the 

statement 

  

 include evidence of their wider research within Section B 

  

 use theoretical discussion to explore and challenge/support their findings rather than 

including everything they can remember about a particular theory/theorist 

  

 manage their time effectively to ensure they allow sufficient time for both questions. 

 


